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Do the following sentences contain examples of epizeuxis, diacope, both 
or neither? Underline examples and tick the correct box. 
 
 e d b n 
The summer sun shone in a wide, wide sky. P    
Green grass stretched toward the distant green hills.  P   
A hawk hovered above the hedgerow, waiting for the slightest 
sign of movement below.    P 

A rabbit with its white as white tail darted through the white as 
white meadowsweet.   P  

With folded wings and outstretched talons - down, down, down 
- the hawk cut the still air like a knife. P    

The hawk was quick, but the rabbit quicker, bounding across 
the meadow as quick as a wink through the tall grasses.  P   

 
Be prepared to explain your answers. 

 
 
 

retrieval practice  

Have the retrieval practice sheet on desks as children enter the room. 
 

Explain that the children must identify if each sentence contains either epizeuxis or 
diacope, both or neither. They should record their answers by placing a tick in the e 
column for epizeuxis, d for diacope, b for both and n for neither. 

 

Do not explain the meaning of epizeuxis or diacope. 
 

As children complete the retrieval practice sheet, circulate, noting common 
misconceptions and supporting children who are finding it difficult. The aim is to provide 
the minimal prompt possible to enable them to recall for themselves. 
 

When children have been prompted, have them switch to a different coloured pen, so 
that you can see what was completed prior to, and after, prompting. 
 

After four minutes, have all children switch to a different coloured pen and work through 
common misconceptions as a whole class. The correct answers are marked in red above. 
 

Common misconceptions might include: 
 

• misidentifying diacope as epizeuxis and vice-versa 
• misidentifying short function words as diacope: for example, the or as 
• in sentence 3, thinking that small words between repetitions are included in the 

epizeuxis: white as white 
• in sentence 3, identifying either epizeuxis or diacope but not both: the sentence 

contains the close repetition of white as white this is considered epizeuxis, but 
because this phrase is repeated with later in the sentence with space between, 
this is considered diacope 

• in sentence 5, not identifying that the various forms of quick (quick and quicker) are 
included in the diacope 
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elaborative diacope      e|l a|b o|r a|t i ve  d i|a|c o|p e      

d i|a|c o|p e      
 A repeated pattern where the final pattern is extended 

 
“It was dusk – winter dusk. Snow lay white and shining over the pleated hills, and icicles hung 
from the forest trees.” 

Joan Aiken, The Wolves of Willoughby Chase 1962 
  

 
 

Explain that elaborative diacope is a form of repetition in which the final repetition is 
extended.  

 

Read the example from Joan Aiken’s The Wolves of Willoughby Chase, drawing attention 
to the elaborative diacope dusk – winter dusk, noting that noun dusk has been repeated, 
but in the second repetition the writer has added the adjective winter before it to create 
the noun phrase winter dusk. 
 

Also note the use of punctuation between the repetitions, in this instance a dash.  
 

You can create elaborative diacope by placing: 
 

an adjective before a noun  The ship sailed from sea to shining sea. 
 

an adverb before a verb  Rain dripped, dripped, endlessly dripped through the trees. 
 

an adverb before an adjective The children were quiet - suspiciously quiet. 
 
 

 
 

 
 
 
 
 
 
 
 

 
 
 

Explain that there are several ways that we can create elaborative diacope. The first is by 
adding an adjective before a noun in the final repetition as in Joan Aiken’s The Wolves Of 
Willoughby Chase. Read the example: 
 

The ship sailed from sea to shining sea. 
 

Explain that this follows the same pattern as the Joan Aiken example, the extended 
repetition adds the adjective shining before the noun sea. Ask the children which 
adjectives might replace shining to create different effects. Which adjectives might 
suggest that the sea is dangerous? Or big?  
 

Read the example: 
 

Rain dripped, dripped, endlessly dripped through the trees. 
 

Explain that this time is the verb dripped that is being repeated and the final repetition 
has been extended using the adverb endlessly. Ask the children how we might change 
either endlessly or dripped to create a stormy image. 
 

Read the example: 
 

The children were quiet - suspiciously quiet. 
 

Note that the adjective quiet has been repeated, and that the adverb suspiciously has 
been added to the final repetition. Ask the children what the adverb suspiciously implies 
(that the children had something underhanded planned, perhaps). Ask the children what 
might be suggested if we changed the adverb to obediently, mysteriously or delightfully? 
 

Draw attention to the fact that the first and third examples contain one repetition each in 
a ‘short. long’ pattern, but the second contains two repetitions in a ‘short, short, long’ 
pattern. 
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Consider how you will separate the repetition in the elaborative diacope. 
 

 commas    Blood, thick red blood, covered the floor. 
The floor was covered with blood, thick red blood. 

       

 dash     Blood - thick red blood - covered the floor. 
      The floor was covered with blood - thick red blood. 
  

colon     The floor was covered with blood: thick red blood. 
 

full stop    The floor was covered with blood. Thick red blood. 
 
 
 

 
 
 
 
 
 
 
 

 
 
 

Explain that we need to be careful with punctuation when using elaborative diacope, 
and that we can demarcate elaborative diacope with either commas, dashes, colons or 
full-stops. Explain that we can see the same example of diacope, each time with 
different punctuation. Read the first two examples, containing commas: 
 

  Blood, thick red blood, covered the floor. 
The floor was covered with blood, thick red blood. 

 

Note that the elaborative diacope is at the start of the first sentence and at the end of 
the second, but otherwise both sentences communicate the same information. Draw 
attention to the use of commas. In both sentences a comma is used to separate the 
repetitions. Note that we might also use punctuation following the final repetition, but this 
is optional, depending upon the context of the sentence. 
 
Read the second two examples: 
 

Blood - thick red blood - covered the floor. 
  The floor was covered with blood - thick red blood. 

 

Ask the children to identify the difference between these two sentences and the previous 
two. Draw out that the commas have simply been replaced by dashes, and that the two 
types of punctation marks can be interchanged (although some consider dashes to be 
more informal than commas). 
 

Explain that dashes might be preferable in some circumstances. In the above example, 
there are no commas between the adjectives thick and red. If we had separated the two 
adjectives with commas as well as demarcating the repetitions with commas, our 
sentence would read as follows: 
 

Blood, thick, red blood, covered the floor. 
 

This leads to comma overload and it becomes unclear which commas are there for 
which reason. If commas are already used within the extended repetition, then use 
anything other than commas to demarcate the repetitions themselves, perhaps as 
follows: 
 

Blood - thick, red blood - covered the floor. 
 

 Read the final two examples: 
 

The floor was covered with blood: thick red blood. 
 

The floor was covered with blood. Thick red blood. 
 

Explain that a colon and full stop can only be used to demarcate the repetitions when the 
elaborative diacope is at the end of a sentence. (A full stop can be used when the elaborative 
diacope is elsewhere in the sentence, but is difficult to do well.) 
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  Explain that the hard stop of a full stop emphasises the extended repetition most strongly 

as it places it within its own sentences fragment. 
 

You might also explain that the colon can only be used where there is only one repetition 
in a ‘short, long’ pattern, but the other punctuation marks can also demarcate a ‘short, 
short, long’ pattern. 
 

The floor was covered with blood, blood, thick red blood. 
 

The floor was covered with blood - blood - thick red blood. 
 

The floor was covered with blood. Blood. Thick red blood. 
 
 Punctuate the examples of elaborative diacope in the following sentences. 

 
The surface of the lake was like glass smooth black glass. 
 

But  something  waited  waited  patiently  waited  beneath  the  mirrored  surface. 
 

It  was  old  uncommonly  unthinkably  old  and  it  was  cruel  unutterably  unalterably  cruel. 
 

 
 
 
 
 
 
 
 

 
 
 

Explain that the sentences have been written without demarcation for the elaborative 
diacope. Children should find the elaborative diacope within each sentence and 
demarcate it correctly, selecting any of the appropriate methods previously discussed. 
There will be more than one way to punctuate each example and they should choose 
whichever seems most appropriate. 
 

Possible responses for each sentence might include: 
 
Sentence 1 The surface of the lake was like glass, smooth black glass. 
  The surface of the lake was like glass - smooth black glass. 
  The surface of the lake was like glass: smooth black glass. 

The surface of the lake was like glass. Smooth black glass. 
 

Sentence 2 But something waited, waited, patiently waited beneath the mirrored surface. 
  But something waited - waited - patiently waited beneath the mirrored surface. 
 

Sentence 3 It was old - uncommonly, unthinkably old - and it was cruel - unutterably, unalterably 
cruel. 

 It was old - uncommonly, unthinkably old. And it was cruel - unutterably, unalterably 
cruel. 

 

Discuss differing responses and correct misconceptions. 
 
 

 
 

 
 

Combine elaborative diacope with epizeuxis by placing the epizeuxis within the 
extended repetition. 
 

Ash - black, black ash - fell from a red sky and suffocated the earth - the dead, dead earth - below. 
 
 

 
 
 

Share the magic trick with the children, explaining that we can combine elaborative 
diacope with epizeuxis by repeating the modifying word in the final extended repetition. 
Read the sentence: 
 

Ash - black, black ash - fell from a red sky and choked the earth - the dead, dead earth - below. 
 

Identify the epizeuxis of black, black and dead, dead within the elaborative diacope, and 
discuss how the repetition of these modifiers lends extra emphasis to the blackness of the 
ash and deadness of the earth respectively. 
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Rewrite the following sentence to include elaborative diacope.  
One example has been written for you. 

 

All was quiet. Snow drifted from the sky, dancing in the air, and settled upon the trees like a blanket. 
 
All was quiet. Snow drifted, dancing in the air, and settled - slowly, softly settled - upon the trees like a 
blanket. 

 
 
 

 
 
 
 
 
 
 
 

 
 
 

Read the sentence: 
 

All was quiet. Snow drifted from the sky, dancing in the air, and settled upon the trees like a 
blanket. 

 

Establish the tone of the sentence - that it is calm and gentle. 
 

Explain that the children will rewrite the sentence several times, each time adding an 
example of elaborative diacope. Other than adding elaborative diacope, they should 
change nothing else within the sentence. For each rewritten sentence, they should select 
a word that merits emphasis, repeat it (once or twice) and extend the final repetition. 
They should rewrite the sentence several times, each time selecting a different word from 
which to create elaborative diacope. 
 

Remind children that they might include the magic trick. 
 

Explain that when creating their elaborative diacope, the children should try to 
emphasise the clam and gentle tone of the sentence, selecting the appropriate 
vocabulary to add to the final extended repetition. 
 

Read the worked example: 
 

All was quiet. Snow drifted, dancing in the air, and settled - slowly, softly settled - upon the trees 
like a blanket. 

  

Ask the children which word has been selected as the starting point for the elaborative 
diacope, establishing that the answer is the verb settled. Establish that the extended 
repetition has been modified with the adverbs slowly, softly, and that the choice of 
vocabulary emphasises the calm and gentle tone of the sentence as previously 
discussed. 
 

Draw attention to the choice of punctuation, explaining that because the elaborative 
diacope is not at the end of the sentence, we are limited to commas and dashes to 
demarcate it. And because commas have been used between the adverbs within the 
final extended repetition, for the sake of clarity, the repetitions have been demarcated 
with dashes. 
 

Reemphasise that apart from adding elaborative diacope, the sentence remains 
otherwise unaltered. 
 

As children write their sentences, circulate and support individuals, and note common 
misconceptions. 
 
Appropriate words within the sentence to select as the basis for elaborative diacope are: 
quiet, snow, drifted, dancing, air, trees and blanket.  
 

Share and discuss successful examples and unpick common misconceptions. 
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Write a short paragraph the carriage’s journey through the forest.  
 

purpose  to make carriage’s journey through the forest feel wild, dangerous and scary 
 

you may write about the spooky night-time forest setting: the trees, the path, the mist and darkness 
   the wolves gathering to attack 
   the horses’ terror as they race, and carriage as it clatters, along the path 
 

wolf words n beast   demon   fang   howl   muzzle   pack   pelt 
  a blood-curdling   bloodthirsty   grizzled   monstrous   ravenous   savage 
  v gathered   pursued   silhouetted   snarled   stalked 
 

horse words n carriage   hoof   lamp   mare   reins   stallion   terror 
  a frenzied   panic-stricken   sable    skittish   thunderous   wild 
  v barrelled   clattered   careered   galloped   raced   reared 
 
 

challenge  1 include one or two examples of elaborative diacope 
challenge 2 include epizeuxis 
challenge  3 include epizeuxis within the elaborative diacope 
challenge  4 include diacope 

 
 
 
 
 
 
 

 
 
 

The royalty-free image used for the short writing task can be downloaded from Wallpaper 
Flare. 
 

Display the image of the carriage travelling through the forest and the wolves gathering, 
and explain that the children will write a short paragraph (or two) about this scene 
(although they might use their imaginations to go beyond it). 
 

Discuss what they can see within the image: the carriage and it’s drivers, the horses, the 
wolf pack gathering, the skeletal trees, the mist, the cobbled path. The following 
questions might support the discussion: 
 

 Where are the carriages coming from and going to? 
 Who is inside? 
 Why are they travelling at night? 
 Why have the wolves gathered and what might they do next? 
 How might the horses react to the wolves? 
 How do the horses, the driver and the occupants of the carriage feel? 
 

Summarise the discussion about the content of the writing, including the information from 
the ‘you may write about’ section on the handout. 
 

Share and discuss the wolf and horse (which also includes words for the carriages) word 
banks (n = nouns, a = adjectives, v = verbs), clarifying any unknown vocabulary, and how 
the vocabulary might apply to the wolves, horses and the carriages (the wolves howls 
might have been blood-curdling, for example). 

 

Walk children through four challenge levels. Every child should aim to at least complete 
challenge 1. Challenges 2, 3 and 4 are optional, not in any particular order, and are not 
cumulative. Challenges 2 and 4 relate to previously taught content – epizeuxis and 
diacope. 

 
 

Co-construct an example of the writing as a whole class.  
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An example of a completed co-constructed piece is included below, which you may 
choose to use or draw upon. Words within the model drawn from the word bank are 
underlined. Examples of elaborative diacope are marked in red. 
 

Wolves - savage, ravenous wolves - gathered on the forest path, silhouetted against the 
cadaverous mist. The monstrous beasts with their black fur lifted their black muzzles to the black 
night and howled bloodcurdling howls. 
 

The stallions reared and galloped panic-stricken along the path, their hooves clattering, clattering, 
frenziedly clattering on the cobbles. The carriage barrelled along behind them, the driver straining 
and at the reins, but the horses thundered on and on and on into the dark. 

 

The children compose their own short pieces, considering the purpose, drawing upon the 
content ideas and word bank, and including the elaborative diacope, and optionally 
epizeuxis and diacope, through the challenges. 
 

Share and celebrate. 
 
 
 

 


